I got the call from City Year, a non-profit AmeriCorps organization, offering me a position on our first Friday in Washington, DC. The job title, Education Manager, was a little cryptic, but from my understanding it was a mixture of everything that I loved: working with children, mentoring young adults, thinking about and planning professional development, and using data in creative ways to assess the organization's efficacy.
Before I really realized what was happening, I accepted the job and was told I would be starting on Monday.
The Teaching Years After finishing my certification program at Eastern
Michigan University, I began the daunting task of looking and applying for teaching positions. I was not necessarily in the most job-rich field, either secondary certification in both English Language and Literature and Art Education. My ultimate goal was to get a job teaching middle school art. Like many of my friends, I ended up taking on substitute positions in the hopes of getting a foot in the door. I don't think I was prepared for the uncertainty that came with job searching; it seemed like most jobs required years of experience, and I wasn't sure where that "experience" was supposed to come from. This theme ofuncertainty continued when I moved home to take my first job as a maternity-leave substitute for middle school art grades five through eight.
That first teaching experience was much more challenging than I could have possibility anticipated, but it also urged me on to the course through which I would steer in the following years. After a few months of relatively blind searching across the country, I
decided to move to Boston to be with my fiancee.
In many ways, I felt like I was back at square one going through the process of sending out resumes and taking substitute positions as a newcomer to the state of Massachusetts.
I was contacted by a vice principal at a middle school and was hired a week later as a long term substitute for middle school art, and I stayed on for the remainder of the year working as a Resource
Room teacher for eighth-grade English. Over the next couple of years I became a "jack-of-all-trades" in the English department there--a role I gladly embraced, as it allowed me to build experience and maintain relationships within a single school. City Year enriched my overall feelings and perspectives about teaching, forced me to lead and follow as I never had before, and fostered a greater commitment in me to every child's right to an education.
A New City, a New Chapter, a Renewed Purpose I came to City Year wanting to be a part of something aimed at helping students and communities, and, while I found that, it was the impact that the organization had on me as aperson that was surprising.
Jumping into the position as Education Manager-a salaried, managerial role-in September, I didn't understand fully all of the demands of the job or the responsibilities that I would encounter. I had always been a fan of experiential learning, and this job would be exactly that.
Arranging the Buckets
In the first few days of work, I started to form an idea of my main "buckets" of responsibility. of students with whom we were working throughout the year. We asked the corps members to keep track weekly of tutoring time spent with each student in the class to which they were assigned, and then to enter these logged hours into a database so that the hours spent could be correlated to positive increases in test scores. I had to quickly familiarize myself with this database and also know how to troubleshoot and guide teams in this process-something that I was definitely capable of, but didn't necessarily have experience doing.
I also managed and distributed surveys: for teachers, for principals, for students and even for corps members. The rigorous surveying schedule and process seek answers to pointed questions about the service City Year is providing, about the relationships that City Year has within a school or community, and about the impact that City Year is making.
All of these quantitative and qualitative data are collected and used to inform decision making at headquarters about programming and service on a national scale. On a local level, this meant dealing with a lot of paper and processing. Having to manage a grade book and student-work portfolios certainly lent itself to this task: I kept records ofthe names ofall people we surveyed, whether or not they had returned the surveys, as well as additional information that might help ensure higher completion rates for future surveys (we tend to survey at the beginning, middle and end of the service year).
From here, I would often create monthly or quarterly reports that we used at the site level for many purposes. Teams were excited to get cumulative reports about how many hours they had tutored and how their students were performing based on periodic assessments.
As a staff, we used the database entries to measure how teams were performing in relation to one another, as well as whether or not teams and individual corps members needed to adjust their tutoring commitments to hit AmeriCorps goals. When it came to survey data, as a site we would review the cumulative reports to "take our temperature" and try to improve service on a local level. This entire process felt really natural, as I had often used similar systems in discussing grades with individual students, looking at class averages and shifts during team meetings, and using parent conferences as a type of gauge for my progress as a teacher. lay the greatest opportunities for growth. The organization and its structure were unique in that I was hyper-aware of the ways that it was forming and strengthening me as a coach and mentor, while these were the very same qualities that we were asking the corps members to cultivate and ultimately possess. City Year has a sense of community created inherently in which everyone is expected to strive for greatness, sometimes without even being conscious of it. I loved that I was working to develop-in myself-the same qualities that I was looking for in the corps members;
I also loved the sense of unity this process created.
Outside of my interactions and growth with the corps, one ofthe biggest challenges for me was transitioning from a classroom to an office environment. One of the hardest pieces for me to navigate was the organizational structure and the concepts of"managing up" and "managing On the surface, there were fewer obvious discrepancies between say, the school in which I taught in Lexington, Massachusetts and one in Southeast D.C.
The fact that most of these that I had not felt before.
Reading a statistic about a school or a district just made the reality of the students with whom I was interacting in those moments less real: I feel both an immense admiration for and responsibility to both the corps members with whom I have worked and the teachers with whom the corps members will serve. I imagine myself eventually returning to the classroom and recognize how valuable a corps member would be to my classroom. I can appreciate the commonalities-the long hours, the relationship building, the unparalleled feeling ofhelping a student to achieve, and the energy required to do it all; moreover, I can also see the huge benefit that having an "ally" in the classroom would Knowing that a corps member would be working full time with my students across the school year, I can see him or her and my students as true partners in the classroom-building relationships and making "ncar-peer" connections, and working together to best help students from multiple directions. With all of the responsibility that comes with teaching, it is encouraging to know that corps members are poised to support the mission of each teacher for the benefit of all students.
I am inspired by corps members-many of whom are much younger than I-who are willing to do something about educational inequity. They are not certified teachers, they are not equipped with education policy degrees, and they don't all necessarily want to go into an education related field. What makes our corps so incredibly fantastic is their drive to be part of something bigger than one single person, to work in tandem with teachers and support our most underserved students. In that same spirit, I want to watch not just one individual grow but to help the corps flourish and support our nation's educators; in turn, I hope to witness how entire communities can develop and thrive. 
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